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Statement of the Problem 
Going to school is an important event in our children’s lives. School is the 
primary source of learning, socialization, independent growth, and a place where self- 
concepts are developed. According to Elkind (1995), the school is the mirror of society 
and the family. A positive school environment is a major factor in helping young people 
develop into productive, law-abiding members of our society. However, within the past 
few years, many of our schools have become such sites of crime and disruption that 
learning has become difficult, while fear pervades the daily climate (Kenney & Watson, 
1992). 
The Center for the 4th and 5th Rs ( 1996) cited the following statistics: 
Among leading industrial nations, the United States has by far the highest 
homicide rate for 15- to 24-year-old males—seven times higher than Canada and 
40 times higher than Japan. From 1965 to 1990, the arrest rate for juvenile crime 
in the United States rose more than 300%. This trend cuts across gender: Among 
girls, for example, arrests for aggravated assault more than tripled. From 1978 to 
1988, according to FBI statistics, rape arrests for 13- and 14-year-old males nearly 
doubled, (p. 1) 
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Statistics such as these, coupled with the increased violence in many of our 
schools, are, for large numbers of Americans across the political and religious spectrum, 
indicators of the moral regression of our society. Can these negative trends be reversed9 
One educational answer to this problem has been to call for character education in 
ourschools. According to the Center for the 4th and 5th Rs (1996), this call for character 
education is based on the belief that destructive and irresponsible youth behaviors, such 
as violence, dishonesty, drug abuse, and sexual promiscuity have a common core, the 
absence of good character. 
Today, character education attempts to return to direct instruction in good values 
and good citizenship (Lickona, 1991, 1997). The consensus is that these traits (and 
others like them) must be acquired through teaching and practice in the home and the 
schools. It is an important function for educators to help form children into adults who 
behave well, who demonstrate good external conduct, and who understand why that sort 
of behavior is important. 
Background 
Character education is as old as education itself. Throughout history, all over the 
world, education has had two great goals: to help people become smart and help them 
become good citizens (Character Education Partnership, 1996). Character education has 
been a part of the school training in America since the first schools were begun in the 
early part of the 16th century (Leming, 1993; McClellan, 1992). In the 20th century, 
there were three significant periods of interest in moral education: the character education 
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endeavors of the 1920s and 1930s, the moral and values education of the 1970s, and the 
character education movement of the 1990s (Leming, 1993). 
During the first three decades of this century, character education utilized 
elaborate codes of conduct and group activities in school clubs as the primary methods of 
teaching character (McClellan, 1992). According to Field (1996), the promotion of 
citizenship became the focus in the 1920s and 1930s. One widely used code of conduct 
was “Children’s Morality Code” which emphasized “ten laws of right living—self- 
control, good health, kindness, sportsmanship, self-reliance, duty, reliability, truth, good 
workmanship, and teamwork” (Hutchins, 1917, p. 52). An attempt was made to 
integrate these codes into all areas of school life (Leming, 1993). 
During the late 1940s and 1950s, a gradual shift in educational priorities began to 
take place (Brooks & Goble, 1997; McClellan, 1992). The United States Supreme Court 
began to make a clear distinction between what could and could not be taught in 
American schools (Alexander & Alexander, 1998). Emphases on cognitive development 
and academic achievement increased Morals, values, and ethics increasingly became 
personal and private matters that were deemed inappropriate for the public realm. 
Character education was viewed as a responsibility of the church and home rather than 
the school. During this period, character education was not emphasized in the curriculum 
(McClellan, 1992). 
During the 1960s and 1970s, Americans began to retreat from character 
education. Values clarification replaced character education in the school curriculum 
(Brooks & Goble, 1997; Leming, 1993; Lickona, 1993; Vincent, 1996). Values 
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clarification was a process used to identify and clarify students’ beliefs regarding their 
own personal values (Vincent). 
In the 1980s and 1990s, Americans began to see the need to return to the teaching 
of character education in schools (Leming, 1993). The moral condition of American 
society prompted a réévaluation of the school’s role in teaching values (Leming, 1993; 
Lickona, 1993; Vincent, 1996). Character education became popular again in the late 
1980s. 
The character education movement of the 1990s emphasized the intentional act of 
teaching character. The Character Counts Coalition, a group of educators, youth leaders, 
and ethicists, proposed and outlined the Aspen Declaration on Character Education This 
declaration called for an awareness of consensus values to be taught rigorously to young 
people and encouraged the adoption and modeling of the six pillars of character 
education—trustworthiness, respect, responsibility, fairness, caring, and citizenship 
(Character Counts, 1997). Advocates have indicated that character education programs 
can help decrease school violence, juvenile crime, and teen pregnancy (Glazer, 1996; 
Huffman, 1994; Lickona, 1993; Thayer, 1995). 
Purpose of the Study 
The purpose of the study was to evaluate the perceptions of the implementation of 
a character education program at two urban elementary schools in Georgia. To 
accomplish this, educators and support staff of the participating schools were surveyed 
using the Eleven Principles Survey (EPS) of Effective Character Education. 
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Research Questions 
The study was designed to answer the following research questions: 
1. What are educators and support staff perceptions of the degree of implementation of 
Lickona, Schaps, and Lewis’ (1997) Eleven Principles of Effective Character 
Education? 
2. Is there a difference in the perceptions of the degree of implementation of Lickona, 
Schaps, and Lewis’ ( 1997) Eleven Principles of Effective Character Education 
between educators and the support staff? 
3. What effect does gender have on the perceptions of the degree of implementation of 
Lickona, Schaps, and Lewis’ (1997) Eleven Principles of Effective Character 
Education? 
Significance of the Study 
This descriptive study is significant because it adds to the existing body of 
knowledge regarding educators and support staff' perceptions of character education in 
the public school system in Georgia. In addition, to date no research has been conducted 
examining character education programs in Georgia. This study hopes to contribute to the 
knowledge base concerning implementation of character education in Georgia as 
mandated by the Georgia State Board of Education. The findings could provide specific- 
direction for extension and expansion of the character education program in the 
participating school district. 
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Limitations 
Acknowledging the limitations of a study helps to define the study’s parameters 
(Criswell, 1994). The study was limited to the evaluation of one character education 
program implemented in two urban elementary schools. Furthermore, since the schools 
used in these studies are the first to pilot character education programs, there are no other 
programs in Georgia from which to compare in order to determine their effectiveness. 
The study was limited to one evaluation measure, the Eleven Principles Survey (EPS) of 
Effective Character Education. 
Another limitation of this study was its descriptive nature. Descriptive research 
lacks the stringent control of extraneous factors associated with experimental research 
Causal statements cannot be formulated. The study was limited to those important basic 
principles that serve as criteria that schools and other groups can use to plan a character 
education effort and evaluate available character education programs, books, and 
curriculum resources. The collection of perceptual data is also a limiting factor 
Definition of Terms 
This section includes definitions of the significant terms that will be relevant to 
this study. These definitions are presented to help the reader understand and clarify key 
terms. 
Character. The term character is defined as attributes or features that make up 
and distinguish the individual from the complex of mental and ethical words making a 
person, group, or nation (Values and Character Education Implementation Guide, 1997). 
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Character Education. The term character education is defined as the process by 
which positive personality words are developed, encouraged, and reinforced through 
example, study and practice (Values and Character Education Implementation Guide, 
1997). As used in this study, this term refers to a set of educational experiences and 
curricula that provide understandings that assist youngsters to develop character (Center 
for the 4th and 5th Rs, 1998). 
Character Education Movement. The term character education movement refers 
to the formation of the Character Count Coalition by a group of educators, youth leaders, 
and ethicists in 1992 (Character Counts, 1997) and the Character Education Partnership 
in 1993 in Alexandria, Virginia (Lickona, Schaps, & Lewis, 1995). The former program 
encouraged the adoption and modeling of the six pillars of character education- 
trustworthiness, respect, responsibility, fairness, caring, and citizenship. The latter 
program is based on the 11 principles of effective character education. 
Values Clarification. The term values clarification is defined as a process to 
stimulate students to think about their own value position using classroom strategies and 
materials to help foster their values. 
Educators. For the purpose of the analysis of data from the questionnaire, 
educators are considered the certified faculty members of the school. This includes 
principals, assistant principals, teachers, and librarians. 
Support Staff. For the purpose of the analysis of the data from the questionnaire 
support staff is considered other employees or volunteers in the school building. This 
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includes paraprofessionals, office assistants, food service workers, custodians, media 
clerks, and the president of the school’s parent-teacher association 
CHAPTER II 
REVIEW OF LITERATURE 
Defining Character Education 
The origin of the word “character education” is from the Greek meaning to mark 
or to engrave, and is associated with the writings of Plato, Aristotle, and other 
philosophers (Benninga & Wynne, 1998). More recently, Lickona (1997) defined 
character education as the “deliberate effort to cultivate virtue” (p. 78). He also asserted 
that character education has three goals: good people, good schools, and a good society. 
The six pillars of modern character education, as presented by Brooks and Goble (1997), 
Lickona (1993), Vincent (1996) are trustworthiness, respect, responsibility, caring, justice 
and fairness, and citizenship (civic virtue). 
Lickona (1991) described character as follows: 
Character consists of operative values in action. We progress in our character, as 
a value becomes a virtue, a reliable inner disposition to respond to situations in a 
morally good way...Character so conceived has three interrelated parts: moral 
knowing, feeling, and moral behavior. Good character consists of knowing the 
good, desiring the good, and doing the good—habits of the mind, habits of the 
heart, and habits of action. All three are necessary for leading a moral life; all 
three make up moral maturity, (p. 51) 
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Socioemotional learning theories appear closely related to character education 
(Mayer & Cobb, 2000). Elias et al. (1997) identified five broad areas of values: (a) self¬ 
development, (b) caring, (c) respect, (d) responsibility, and (e) spiritual values. 
Socioemotional learning develops skills to communicate effectively, plan, and exert 
emotional self-control (Elias, 1997). This movement also draws from the affective 
education theories of Maslow and Rogers in the 1950s (Miller, 1976). Both the character 
education and socioemotional learning movements believe that much of human 
personality can be modified through learning. Both traditions cross many perspectives 
and ideologies and represent values considered important in many societies and religions 
(Mayer & Cobb, 2000). 
Goleman (1995) provided the link between socioemotional learning and character 
education. He popularized the concept of emotional intelligence by broadening 
socioemotional learning from a psychological concept (a mental capacity for processing 
emotion) into a broader set of personal qualities that could be taught (character 
education). This shift led emotional intelligence to become defined as anything that 
involved motivation, emotion, or good character (Mayer & Cobb, 2000). 
Emotional Intelligence 
Gardner (1983) challenged the idea that there is only one way to be smart. His 
groundbreaking concept of multiple intelligence disputed the notion that intelligence is a 
unitary trait that can be encompassed in a single number (i.e., IQ score). Gardner (1983) 
proposed that humans have seven distinct intelligences (i.e., Linguistic, Logical- 
Mathematical, Spatial, Bodily-Kinesthetic, Musical, Interpersonal, and Intrapersonal). 
Among them was interpersonal intelligence that is the ability to understand other people 
and intrapersonal intelligence that is the ability to understand oneself. Thus, the Theory 
of Multiple Intelligence paved the way for other theories such as emotional intelligence 
to be considered. In addition, El theorists (i.e., Goleman, Salovey, and Mayer) expanded 
on the concept of the two personal intelligences—inter- and intra-personal intelligence. 
There are several theories within the emotional intelligence paradigm. Each 
theory was developed to better understand and explain how skills, traits, and abilities are 
associated with social and emotional intelligence (Emmerling & Goleman, 2003). The 
three theories associated with the emotional intelligence paradigm that have generated the 
most interest in terms of research and application are the framework of Mayer and 
Salovey (1997), Bar-On (1988, 2000), and Goleman (1995, 1998). While each theory 
represents a unique set of constructs, all share a common desire to understand and 
measure the abilities and traits related to recognizing and regulating emotions in 
ourselves and others (Goleman, 2001). These frameworks try to understand how 
individuals perceive, understand, utilize, and manage emotions in an effort to predict and 
foster personal effectiveness (Mayer & Salovey, 1997). 
Emotional intelligence, “is a type of social intelligence that involves the ability to 
monitor one's own and others' emotions, to discriminate among them, and to use the 
information to guide one's thinking and actions” (Mayer & Salovey, 1993, p. 433). 
Emotional intelligence as formulated in the framework of Mayer and Salovey (1997) has 
been incorporated within a model of intelligence. The development of this theory came 
from a realization that traditional measures of intelligence failed to measure individual 
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differences in the ability to perceive, process, and effectively manage emotions and 
emotional information (Emmerling & Goleman, 2003). This model of emotional 
intelligence defines it as the ability (a) to perceive emotions, (b) to access and generate 
emotions to assist thought, (c) to understand emotions and emotional knowledge, and (d) 
to reflectively regulate or manage emotions to promote emotional and intellectual growth. 
Bar-On 
Bar-On (2000) defined his model in terms of traits and abilities related to 
emotional and social knowledge that influence our overall ability to effectively cope with 
environmental demands. It can be viewed as a model of psychological well-being and 
adaptation (Emmerling & Goleman, 2003). The five main domains in this model are (a) 
intrapersonal skills, (b) interpersonal skills, (c) adaptability, (d) stress management, and 
(e) general mood. 
Goleman 
The most recent addition to the emotional intelligence paradigm is the framework 
put forward by Goleman (1995). Goleman described emotional intelligence as a mix of 
skills, such as awareness of emotions; traits, such as persistence and zeal and good 
behavior. Goleman summarized this collection of characteristics as character This 
theory offers four major domains that reflect how an individual’s potential for mastering 
the skills of (a) self-awareness, (b) self-management, (c) social awareness, and (d) 
relationship management translates into success in the workplace. 
Goleman proposed that each of the domains becomes the foundation for learned 
abilities based on emotional intelligence that results in outstanding performance at work. 
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Goleman’s definition of these competencies as learned is a critical distinction from 
emotional intelligence as defined by Mayer and Salovey as a potential for achieving 
mastery of specific abilities. 
Use of Emotional Intelligence in Schools 
The frameworks of emotional intelligence legitimize the discussion of emotions in 
schools and other organizations because emotions reflect crucial information about 
relationships. Cobb and Mayer (2000) reported that educational leaders have 
experimented with incorporating emotional learning in schools in small doses through 
socioemotional learning and character education programs. Rhode Island attempted to 
integrate it into all its social, health, and education programs (Elias et al., 1997; Rhode 
Island Emotional Competence Partnership, 1998). 
Cobb and Mayer (2000) expressed concern that school practices and policies on 
emotional intelligence have relied on claims that were far ahead of the science on which 
they are supposedly based. These early claims of benefits to students and schools were 
made without empirical justification. The construct of emotional intelligence comes at a 
time when educators and the public are eager for answers to the poor conduct, 
interpersonal conflict, and violence that plague our nation’s schools. 
Emotional Intelligence Research 
Emotional intelligence must meet certain criteria before it can be labeled a 
psychological entity. One criterion is that is can be operationalized as a set of abilities 
(Cobb & Mayer, 2000). Ability-based testing of emotional intelligence has centered on 
the Mayer-Salovey-Caruso Emotional Intelligence Test (MSCEIT) and its precursor, the 
14 
Multifactor Emotional Intelligence Scale (MEIS). Both tests measure the four areas of 
emotional intelligence; perception, facilitation of thought, understanding, and 
management (Mayer, Caruso, & Salovey, 1999). The tests have undergone considerable 
scrutiny from the scientific community (Cobb & Mayer, 2000). Early findings provide 
strong evidence that emotional intelligence looks and behaves like other intelligences, 
such as general intelligence (IQ), but remains distinct enough to stand alone as a separate 
mental ability. Like other intelligences, emotional intelligence appears to develop with 
age (Mayer, Caruso, & Salovey, 1999). 
Preliminary research suggests a modest relationship between emotional 
intelligence and lower levels of bad behaviors. In one study, high scores in emotional 
intelligence moderately predicted the absence of adult bad behavior, such as getting into 
fights and arguments, drinking, smoking, and owning firearms (Mayer, Caruso, Salovey, 
Formica, & Woolery, 2000). In another study, the MEIS-A measured the emotional 
intelligence of fifty-two 7th and 8th graders in an urban school district (Rubin, 1999). 
Analyses indicated that higher emotional intelligence was inversely related to teacher and 
peer ratings of aggression among students. Trinidad and Johnson (2000) reported that 
higher MEIS-A scores among 200 high school students were associated with lower 
admissions of smoking, intentions to smoke, and alcohol consumption. The conclusion 
suggested by such research is that higher emotional intelligence predicts lower incidences 
of bad behavior (Cobb & Mayer, 2000). Studies of this nature suggest that the 
examination of emotional intelligence could play an important role in the implementation 
of character education programs. 
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Emotional Intelligence Curriculum 
An emotional intelligence curriculum model that may work, according to Cobb 
and Mayer (2000), is to help students develop the capacity to make decisions on their 
own in their own contexts. This type of education is knowledge-based and is more 
aligned with an ability model of emotional intelligence; it involves teaching students 
emotional knowledge and emotional reasoning, with the hope that this combination 
would lead children to find their own way toward making good decisions. 
Activities that involve students in common workplace ethics and enable students 
to identify, organize, plan, and allocate resources like time and money are important 
activities. These activities are not necessarily designed to teach emotional intelligence 
directly, but they have components of emotional intelligence that many teachers 
intuitively teach According to Richardson (2002), teachers and other adults need to gain 
more information about emotional intelligence. Teaching children how to use coping 
strategies, how to acquire and use information, how to work with others, and how to 
manage personal growth are components of emotional intelligence and are necessary for 
success in school. 
The assessment of constructs within the emotional intelligence paradigm has 
shown significant utility in applied settings, but the claim of the importance of emotional 
intelligence compared to traditional forms of intelligence needs further empirical 
investigation to better understand the contribution of each (Goleman, 2000). The use of 
traditional testing procedures has often left much of the variance in educational outcomes 
unexplained. This combined with the adverse impact that traditional testing procedures 
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may have on minority groups has motivated interest in developing alternative methods of 
assessment of achievement (Steele, 1997). 
Conceptual Orientations and Approaches of Character Education Programs 
There is widespread debate in the literature about the conceptual orientations that 
serve as the foundation for character education programs. These approaches differ based 
on assumptions of how children learn and how virtues are acquired. Some educators 
view character education as instruction aimed at fostering students’ decision-making 
abilities. Character education is viewed as instruction focused on the development of 
knowledge, skills, and abilities that enable the learner to make informed and responsible 
choices. Other educators view character education as more conceptually related to the 
development of a social consciousness than to decision-making abilities, per se. They 
conceptualize character education in terms of helping students live in a globally diverse 
society (Berreth & Berman, 1997). 
Some definitions of character education emphasize psycho-behavioral 
components and the need to improve these toward the goal of helping students behave in 
moral and ethical ways. Character education is related to self-insight, and by fostering 
self-insight, character education enables students to make moral and ethical judgments 
and engage in moral and ethical behavior (King, 1997). Another psycho-behavioral 
perspective views character education as the fostering of certain personality traits and 
characteristics in students. These educators state that successful character education 
programs teach students how to become empathetic, honest, giving, cooperative, 
responsible, and respectful people (Black, 1996). 
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Despite differences, the psycho-behavioral approach can be said to focus on 
helping children to know what is good, to desire the good, and to do good. Character 
education, as approached from this psycho-behavioral approach, can be characterized as 
based on the belief that people do not automatically develop good character, and that 
conscientious efforts must be made—by schools, families, churches, and communities— 
to help young people understand, internalize, and act upon core ethical values such as 
respect, responsibility, honesty, fairness, integrity, compassion, self-control, and moral 
courage (Purpel, 1989). 
Indirect or Mora! Reasoning Approach 
Proponents of the indirect or moral reasoning approach believe that students’ 
standards of behavior should evolve from exercises in environments that stimulate a 
higher level of thinking rather than from exercises in which standards are imposed 
externally. Proponents include John Dewey and Lawrence Kohlberg. 
Kohlberg’ s (1971) views are rooted in the developmental psychology of thinkers 
like Jean Piaget and in a view of ethics according to Kant and John Rawls. According to 
Kohlberg, moral judgment is achieved through a sequence of stages. Kohlberg held that 
there are six stages, but believed that most people do not get above the third or fourth 
stage. The task, therefore, of moral education, is to move individuals to higher stages. 
One way is by providing moral dilemmas to students. Kohlberg described the highest of 
his moral stages (stage six) as: 
The universal ethical principle orientation: Right is defined by the decision of 
conscience in accord with seif-chosen ethical principles appealing to logical 
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comprehensiveness, universality, and consistency. These principles are abstract 
and ethical (the Golden Rule, the categorical imperative); they are not concrete 
moral mles like the Ten Commandments . . these are universal principles of 
justice, of the reciprocity and equality of human rights, and of respect for the 
dignity of human beings as individual persons. (Goodlad, Soder, & Sirotnik, 
1990, p. 212-213) 
Dewey believed that the challenge of schools is to make “the curriculum an 
agency of moral education by integrating it with social experience” (Power, 1993, p. 
152). The school should be viewed as an extension of society and the child should be 
encouraged to operate as a member of the community. Teachers should provide cultural 
resources for the students to self-direct their learning and thus be prepared for responsible 
membership in a democratic society. Dewey did not specify general rules that would 
legislate universal standards of conduct, but rather he defined the direction he believed 
human thought and action must take in order to identify conditions that promote the 
human good (Fields, 2003). 
Direct Approach 
Direct approaches to character education involved having teachers integrate 
values into the curriculum or devoting a specific time to highlight positive characteristics 
or values. Students are rewarded for proper behavior and instruction is achieved through 
role-playing, discussions, and conceptual definitions (Benninga, 1991). Advocates of this 
most widely used approach include William Bennett (1986), Kevin Ryan (1996), and 
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Edward Wynne (1992). They espoused a model of instruction that should instill and 
transmit good character and values. 
As a proponent of the direct approach to character education, Ryan (1997) 
believed that U S. schools have ignored the moral dimension of education and children 
are not getting the message that they must craft their own character. Ryan wrote that the 
key to school reform is a return to character education. In order to teach character, Ryan 
(1997) listed seven attributes and abilities for teachers to possess in order to bring 
character education back to the schools: 
1. Teachers must be of good character and morality. They must be ready to 
accept the responsibility of being good models for their students. 
2. Teachers must believe that it is their responsibility to help students develop 
good characters. 
3. Teachers must engage students in moral discussions and help them determine 
the “oughtness” of life 
4. Teachers must articulate their own moral principles without being neutral or 
overbearing. They should provide an example to students as people who take 
morality and character seriously. 
5. Teachers must help students break out of their self-preoccupation and 
empathize with others. 
6. Teachers must establish a positive moral climate and a work environment for 
children to feel safe, loved, and challenged. 
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7. Teachers must engage children in school and community activities to give 
them ethical and altruistic experience and practice. 
Benninga and Wynne (1998) wrote that traits and virtues are not innate in 
children, but must be acquired through learning and practice. Whole environments must 
operate systematically to achieve good character in children. This includes the people 
who surround them. They believed that this involves creating more structured and 
intense responsibilities for those charged with their education. 
Benninga and Wynne (1998) advocated a set of pedagogical principles for schools 
to adopt: 
1. Identify and list the virtues children should learn. 
2. Establish those virtues as goals for students and teachers. 
3. Provide opportunities for students to practice the behaviors associated with 
each virtue. 
4. Praise students when the desirable behavior is present. 
5. Identify undesirable traits and prohibit them. 
6. Use the school’s formal curriculum and ceremonies to support the activities 
surrounding the teaching of this code of behavior. 
7. Hire, train, and retain staffs that support these policies. 
According to Leming (1993), the two approaches need not be in opposition to 
one another. To reach consensus, habit formation and decision-making do not need to be 
equivalent, rather, one technique, such as habit formation, could be used as Piaget (cited 
in Gallagher & Reid, 1981) would in an earlier stage of development. Moral reasoning 
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could be implemented at a later stage in the school experience when students have 
demonstrated the necessary capabilities. As might be expected, given the ideological 
differences of educators regarding character education, several different kinds of 
character education programs have developed. 
Types of Character Education Programs 
There are many ways that concerned educators and support staff can begin to 
address the renewed concern for character education. This can be done through 
worthwhile character education programs that provide students with opportunities to 
practice good habits. 
Civic Responsibility ( liante 1er Education Programs 
Programs that teach students civic and community responsibilities are among the 
most frequently implemented character education programs. According to Haynes 
(1996), these programs focus on teaching students a recognized set of values associated 
with democratic processes and procedures. Although civic responsibility programs vary 
in type, they often use interactive teaching strategies and promote critical thinking. 
Democratic freedom, in this country, is dependent, according to Haynes (1996) upon the 
values imparted to children as part of their education. Sound character education 
programs should be rooted in the democratic principles of the U S. Constitution, the core 
values that bind America as a nation of many people and many faiths. 
Stevens and Allen (1996) recommended combining diverse educational strategies 
and methods. Three specific strategies—using literature related to civic responsibility; 
discussing moral dilemmas related to government using a debated format; reviewing 
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Supreme Court cases—tend to (a) foster respect for others, (b) help students develop a 
sense of justice, and (c) help students recognize the importance of truthfulness. 
There is the belief that service learning is one form of civic character education. 
Service learning is a versatile, developmentally appropriate strategy that integrates public 
service into student instruction and connects the classroom with the surrounding 
community and the world. Service learning activities strive (a) to promote personal, 
social, and emotional growth, (b) to develop a sense of civic responsibility, (c) to provide 
leadership opportunities, and (d) to prepare students for the world of work (Hope, 1997). 
Moral/Ethical Character Education Programs 
Moral/ethical character education programs strive to teach children how to think 
along moral and ethical lines and to engage in moral and ethical behavior. Various forms 
of character education programs commonly focus on helping students to develop basic 
decision-making and perspective-taking skills, delay gratification, develop persistence, 
set positive values they can translate into action, and to act responsibly (Berreth & 
Berman, 1997). 
Elkind and Sweet (1997) recommended the use of questioning as an instructional 
strategy. Well-aimed questions actively engage learners by forcing critical thinking 
about values and ethics. Hypothetical dilemmas and dramatizations of moral conflicts 
are also deemed effective. A kinder, gentler version of the Socratic method can often 
help students recognize contradictions between the values they espouse and the choices 
they make. Another instructional strategy in moral/ethical character education is the 
study of the lives of great men. An examination of the lives of peacemakers, like 
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Aristotle, Gandhi, and St. Augustine, can make learning enjoyable and effective (Tiger, 
1996) 
Whole-School/Comprehensive Programs 
Many schools have elected to implement a “whole-school” or comprehensive 
model of character education. According to the Center for the 4th and 5th Rs ( 1996), this 
approach has six basic characteristics: 
1. It defines character education comprehensively to include its 
cognitive, emotional, and behavioral dimensions. 
2. It is based on the assertion that moral thinking and moral behavior are 
acquired through practice and exposure to moral models. 
3. It seeks to provide students with repeated, real-life experiences that 
develop the moral dimensions of character. 
4. It provides character-building experiences through all phases of 
students’ school life, including the formal as well as the informal 
“hidden” curriculum. 
5. It is based on the premise that there is no such thing as values-free 
education and that a school teaches values in everything it does— 
including the way teachers and other adults treat students, the way the 
principal treats teachers, and the way the school treats parents, and the 
way students are allowed to treat each other. 
6. It is proactive—creating opportunities for teaching values and 
character—as well as responsible to opportunities (teachable moral 
24 
moments) that spontaneously arise. Character education does not wait 
for something to go wrong before teaching what is right, (p. 22) 
The Center for the 4th and 5th Rs (1996) also asserted that there are certain 
distinguishing characteristics that have been found to be associated with a school that 
commits itself to the whole-school approach. These characteristics are: (a) schools are 
unafraid to publicly stand for core ethical values; (b) schools define those values in terms 
of observable behavior; (c) schools model the values at every opportunity; (d) schools 
celebrate their occurrence in and outside the school; (e) schools study values, morals, and 
ethics and teach their applications in everyday life, including all parts of the school 
environment (e g., classrooms, corridors, cafeteria, playing field, school bus); and (f) 
schools hold all school members—adults and students alike—accountable to standards of 
conduct consistent with the school’s professed core values. 
The Character Education Initiative in the United States 
In recent years, educators, politicians, and citizens have reexamined the teaching 
of values in American schools. With the continual rise of violence and escalation of 
school disruptions, a new focus on moral development appeared (Curwin, 1995). Many 
Americans had determined that values needed to be taught in the school as long as the 
values were societal (Ryan & Kilpatrick, 1996). Society has reported in contemporary 
surveys that it believes schools should participate in the character education of our youth 
(Berkowitz, 1998). 
The federal government and individual states endorse character education 
programs. The Partnerships in Character Education Pilot Project Program, authorized 
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under Title X, Part A, Section 10103 of the Elementary and Secondary Education Act as 
amended, awards a total of 10 grants annually to state educational agencies in partnership 
with one or more local education agencies. Each state is limited to a total of one million 
dollars over no more than five years. The states may retain no more than 30% of the 
funds; the remainder must be given to local educational agencies. There are currently 37 
states funded by the Department ofEducation (U S. Department of Education, 2001) 
Georgia was among the states awarded funds during 1999. 
The Association of American Educators recommends eight character education 
programs. These programs are fully integrated and public school approved curriculums 
that have a proven track record of success (Association of American Educators, 2001). 
Several of the programs use literature and stories of historic characters to provide object 
lessons involving virtues considered important to the developers of the curriculums. 
Conflict resolution skills and counseling techniques are components of some of the 
programs. All strive to create children who are productive, responsible, and caring 
citizens. 
Core Values. Developer Mary Beth Klee created a program based on the 
principle that great children's literature can have an influence almost as powerful as good 
parents and teachers in fostering consensus virtues such as respect, diligence, and 
compassion. It uses fine literature to help children recognize virtues. The K-6 program 
involves approximately 20 minutes per day of reading and discussion. Its goals are the 
cultivation of character through such virtues as respect, courage, diligence, patience, 
responsibility, compassion, perseverance, faithfulness, and more (Link Institute, 2003) 
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Values in Action. This program is a national award winning school-wide 
comprehensive character education program with 18 years of research and successful 
implementation in grades K through 12. The program uses reference points to solidify 
the conceptual development in becoming ethical individuals. Seven values were chosen 
and referenced to a specific body part: 
1. Positive Mental Attitude-Mind. The mind is where our dominant thoughts are 
rehearsed. Our mental rehearsals contribute significantly to our character 
development. Since so much of the world focuses on worst possible outcomes 
and results we set out to teach kids to work for the best possible results. 
Problems are merely questions to be solved and to work through not go 
around. 
2. Respect-Eyes and Ears. These body parts are where so much of respectful 
listening takes place. We wanted kids to know the importance of looking at 
each other and actively listening to each other. Respect is demonstrated 
consideration and holding others in high regard. It happens by disciplining 
the eyes and ears to focus on others ideas. 
3. Integrity-Mouth. All our words and agreements mean something. We've 
trained kids to learn the importance of counting on each others words. While 
integrity starts with truth about what we believe about ourselves and tell 
ourselves it is revealed through our agreements and commitments to others. 
We help children realize the power of keeping agreements. They learn people 
with Integrity will not only stand out today but also in the world of tomorrow. 
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4. Compassion-Heart. We chose the heart because of the need for compassion in 
our school and community. In the Values in Action! Curriculum we teach 
kids about the importance of having a heart for others. We stress the "others" 
curriculum by various kinds of "Heart Projects" Service clubs, service hours, 
walk for mankind, and love of neighbors. Kids become aware the major 
decisions of life come from the heart. They learn that ethics do not equal rules 
and that a large part of ethics depends on what our heart tells us. 
5. Cooperation-Hands. In order to stay clean hands have to wash one another. 
The spirit of cooperation begins within ourselves with our hands needing to 
cooperate with each other, otherwise they would never get clean. We teach 
kids there are things we do together that we cannot accomplish by ourselves. 
We teach them that cooperation focuses on "we" not just me. 
6. Perseverance-Stomach or Gut. The Stomach was chosen as the place in the 
body that represents fortitude. You have to have guts to keep forging ahead 
and pressing on. The higher we set our goals the more we need to persevere. 
We teach children the stomach keeps tract. When we are persistent enough to 
complete our work and the challenges that we encounter our stomach feels 
good. When we make excuses and fall short of our goals our stomach feels 
pain and discomfort. 
7. Initiative-Feet. The highest form of responsibility is initiative. It's taking the 
"first step" to help someone while everyone else is standing around and 
watching. We teach children that success happens when we take the steps to 
28 
make it happen. Our goal is to develop non-prompted lifestyles See what 
needs to be done and be a person to take the steps without anyone telling or 
prompting you! (National Character Education Center, 2003) 
WiseSkills. WiseSkills is an interdisciplinary program that highlights the words 
and lives of inspiring world figures. The program focuses on critical areas of character 
education, career awareness, and community service (Wise Skills Resources, 2003). 
/ CAN Character Curriculum. This motivational program, developed by a 
disciple of Zig Ziglar, emphasizes attitude, behavior, and character (the ABCs of life). 
Bob Anderson described these as the fundamentals that enable individuals to achieve 
their fullest potential and bring out the best in others. The I CAN program is based on 
the principles of honesty, integrity, character, trust, loyalty and love. Once this 
foundation is established, individuals develop a positive attitude and self-image, as well 
as strong, healthy relationships with others (The Alexander Resource Group, 2003). 
STAR (Stop, Think, Act, and Review). STAR is a conflict resolution and decision 
making process developed by The Jefferson Center for Character Education, a national, 
non-profit, non-sectarian organization founded in 1963 which addresses the need to teach 
character education in both public and private schools. The mission of the Jefferson 
Center is to produce and promote programs to teach children in grades K through 12 
concepts, skills and behavior of good character, common core values, and personal and 
civic responsibility. The program focuses on systematic teaching of common values that 
cut across ethnic, cultural, and religious lines. These values include honesty, respect, 
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responsibility, integrity, courage, caring, justice, and politeness (Jefferson Center for 
Character Education, 2003). 
Lessons in Character. This curriculum for elementary students is built around 
multicultural literature that promotes the character traits of trustworthiness, respect for 
others, responsibility, fairness, caring, and citizenship (Association of American 
Educators, 2003). 
STARS (Students Taking a Right Stand). This program helps students in grades 6 
through 12 refrain from the use of alcohol and other drugs and learn positive living skills 
through programs of positive peer pressure and caring confrontation. The program 
provides for student-led, teacher-facilitated support and counseling groups (National 
Center for Youth Issues, 2003). 
Character First! Education Series. This series, developed by public school and 
police official, is designed for elementary-age children. The program uses songs, stories, 
crafts, games, memory work, object lessons, coloring pages, collectable character cards, 
and posters (Association of American Educators, 2003). 
Georgia Character Education Mandate 
Section 20-2-14 of the Georgia State Code, as amended in 1999 by actions of the 
Georgia General Assembly: 
20-2-145 
(a) The State Board of Education shall develop by the start of the 1997-1998 
school year a comprehensive character education program for levels K-12. 
This comprehensive character education program shall be known as the 
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“character curriculum” and shall focus on the students’ development of the 
following character traits: courage, patriotism, citizenship, honesty, fairness, 
respect for others, kindness, cooperation, self-respect, self-control, courtesy, 
compassion, tolerance, diligence, generosity, punctuality, cleanliness, 
cheerfulness, school pride, respect for the environment, respect for the creator, 
patience, creativity, sportsmanship, loyalty, perseverance, and virtue. Such 
program shall also address, by the start of the 1999-2000 school year, methods 
of discouraging bullying and violent acts against fellow students. Local 
boards shall implement such a program in all grade levels at the beginning of 
the 2000-2001 school year and shall provide opportunities for parental 
involvement in establishing expected outcomes of the character education 
program. 
(b) The Department of Education shall develop character education programs and 
workshops designed for employees of local school systems, (p. 5) 
In 1997, the Georgia State Board of Education adopted Rule 160-4-2-.33 Values 
and Character Education. The requirements are as follows: 
(a) Local boards of education shall provide instruction that addresses the core 
values adopted by the State Board of Education. Local boards of education 
shall also provide instruction in character education. 
(b) Each local board of education shall adopt a plan for implementing values and 
character education and shall specify in that plan the instructional materials 
and strategies to be used. 
31 
(c) The department shall develop a values and character education guide which 
may be used by local boards of education in the development of values and 
character education programs. 
The Georgia Department of Education (1997) outlined the following steps as 
suggestions for school systems in Georgia who planned to implement character education 
programs: 
1. Status Assessment - should include plan for what is being done and 
what needs to be done to address the core list of character words for 
grades K-12. 
2. Infusing values and character words across the curriculum - matching 
words with specific disciplines, addressing words daily, aligning 
character words with the Quality Core Curriculum, purchasing 
appropriate instructional materials, and making sure that the implicit 
curriculum (hidden curriculum) is addressed through modeling, 
discipline, and classroom management strategies. 
3. Teacher in-service and training - Georgia State Department will 
provide technical assistance and schools should use local agencies, 
such as civic organizations, Lions, Kiwanis, American Legion, and 
Concerned Women of America. 
4. Assessing funding sources - apply for state and federal programs, use 
private organizations and foundations, and use staff development 
funds for sessions related to values and character. 
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5. Evaluation - school should focus on process and product: a) under 
process, schools should evaluate numbers and types of materials and 
kind of activities; lessons plans; course objectives; curriculum scope 
and sequence, b) under product, schools should evaluate attitude 
changes regarding self, home, and school; behavioral changes; 
academic changes, (p. 5-7) 
This mandate led to the development of the character education program at the 
two urban elementary schools presented in the current study. The two elementary 
schools were the first to pilot character education in their school district. These two 
schools have a program that uses all aspects of the school day to present character words 
in different contexts for children to learn and practice basic core values. 
An evaluation of this program has not been conducted since its implementation in 
the 1998-1999 school year. Therefore, an evaluation using an instrument developed by 




Survey research methodology was used in this study. In survey research, data- 
collection tools are used to obtain standardized information from all subjects in the study 
and yield descriptions of the variable (Borg & Gall, 1989). The study used self-reported 
questionnaire procedures to gather the appropriate data (Kerlinger, 1986). The research 
method selected was one that facilitates obtaining answers to the three research questions 
and may provide insight for future studies on the selected topic. The design focused on 
the perceptions of certified elementary educators (i.e., principals, assistant principals, 
teachers, and librarians) and support staff (i.e., paraprofessionals, office assistants, food 
service workers, custodians, media clerks, and the president of the school’s parent- 
teacher association) from two urban public elementary schools. 
Population and Sample 
The target population for this study consisted of all certified educators and 
support staff in two public elementary schools in an urban school district. School A had 
38 certified pre kindergarten through fifth grade certified teachers, 2 administrators, and 
12 support staff persons. School B had 36 certified pre kindergarten through fifth grade 
certified teachers, 2 administrators, and 10 support staff persons. The two study groups 
in this sample included 78 certified personnel (educators) and 22 support staff persons. 
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The Character Education Program 
In 1997, Georgia mandated that character education programs be implemented in 
public school systems in Georgia (Georgia Department of Education, 1997). In an effort 
to ensure that character education programs were properly implemented in schools, the 
state department chose two schools in which to pilot a school-wide character education 
program. However, the Georgia Department of Education provided the schools with few 
guidelines and no character education program in which to model. 
The two schools chosen to implement the pilot character education program and 
that served as the population for this study formed a committee and sought to find an 
existing character education program that would be appropriate for the schools and would 
comply with the Georgia mandate. While researching and studying character education, 
committee members visited other elementary schools in Georgia that had existing 
character education programs. After meeting with school personnel, the committee chose 
to adopt a modified version of the character education program conducted at West Point 
Elementary School located in West Point, Georgia. The character education program at 
West Point Elementary School was developed in 1994 by parents and teachers who 
desired to introduce students to positive character traits and reinforce the character 
development that had been taking place in the home setting (West Point Character 
Education Program, 1994). This character education program was chosen because it was 
well written, already being implemented in Georgia, and could be easily replicated. 
The two pilot schools began the development of their character education 
programs by speaking with school officials and reading the West Point Elementary 
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Character Education Program manual. They then assembled another committee at each 
school that was considered key to the success of the new character education program. 
These members included the school principals, teachers, support staff, students, and 
parents. The new team was assigned to put the new character education program in 
writing. 
In addition, the entire school population, the community leaders, and parents were 
informed about the new character education program. This was done by speaking with 
teachers in staff meetings and inviting community leaders and parents to Parent Teacher 
Association (PTA) meetings. Letters were also sent home to parents informing them of 
the character education program. Via the various sources of communication, all 
interested individuals were invited to participate and provide input in all aspects of the 
development of the character education program by speaking with any member of the 
original committee. Prior to implementing the character education program, all input was 
considered for inclusion. The outcome of the feedback resulted in the decision to choose 
to emphasize a character word weekly for the entire school year. In addition, character 
traits would be illustrated with each character words either through stories about actual 
individuals or through modeling of that behavior. 
The second phase of the development of the character education program was to 
select the words that would be discussed weekly and to develop appropriate ways to 
demonstrate the character words. Each word was assigned a week on the school 
calendar Examples of the words selected for the program were Honesty, Courage, 
Patience, Respect, Pride, Citizenship, Dependability, Fairness, and Punctuality. 
36 
Examples of activities to demonstrate the character words included reviewing the 
definition of the word, discussing ways their family demonstrated the words, generating a 
list of how they could use the word in their school, homes, or community, and reading 
stories about individuals who exemplify the word. 
The third phase of the implementation involved training educators, support staff, 
community members, and parents. During the training, those in attendance received a 
copy of the school calendar with each character education word for the week. 
Furthermore, participants were taught how to implement the character words in the 
curriculum, given examples of how to model the words, and given strategies for 
enhancing positive character development and changing student attitudes in the school, at 
home, and in the community. 
In the Fall of 1998, the character education program at the two elementary schools 
was piloted. A calendar containing the character education words and information about 
the program was given to each educator, support staff community member, and sent 
home with each child to give to their parent. A character word was assigned for each 
week of school according to the school calendar. The administrative team, instructional 
staff support staff students, parents, and community representatives were assigned a 
character word to share. 
The teachers taught character daily as part of the curriculum and throughout their 
academic subjects. On the first day of the week, the character word was introduced. On 
the second day of the week, an example was given to demonstrate the quality. On the 
third day of the week, an example of someone with whom the students are familiar 
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exemplifying this trait is given to students. On the fourth day of the week, stories were 
completed and shared by the students relating to the character word. On the fifth day of 
the week, the character word was reviewed and students continued to share their stories 
and experiences. 
The students were reminded constantly of the character words because character 
banners were displayed at the school entrance and throughout the building. The teachers 
had character education bulletin boards displaying character traits. Doors were decorated 
and students’ character qualities projects were displayed outside of the classrooms. The 
parents and community were reminded of the character words for each week and for the 
month through a newsletter. In addition, when parents and community members entered 
the classroom or other parts of the building, they were encouraged to ask the children 
about the character word of the week. 
The character education program has continued annually since 1998. Due to the 
apparent success of the program, the school produced two videotapes involving its 
character education program. One, made by a local television channel, highlighted the 
behavior of students in schools today and how schools are going about redirecting this 
negative behavior. A second videotape was used as a model for other schools in Georgia 
to implement 
Despite the reported success of the character education program as informally 
assessed by those involved with the program at the schools and in the community, no 
formal assessment has been conducted to determine the perceptions of the program by 
those individuals involved its implementation (i.e., educators and support staff). The 
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current research measured the perceptions of educators and support staff implementation 
of the above character education program. 
Instrumentation 
Eleven principles of character education have been developed to serve as criteria 
that schools and other groups can use to plan a character education effort and to evaluate 
available character education programs, books, and other curriculum resources (Lickona, 
Schaps, & Lewis, 1995). An instrument developed from these principles, the Eleven 
Principles Survey (EPS) of Effective Character Education, was used to gather data 
required for the study (Appendix A). The questionnaire was designed by the Center for 
the 4th and 5th Rs (respect and responsibility) based on Lickona, Schaps, and Lewis’ 
(1997) delineation and discussion of i 1 principles of well-designed and effective 
character education programs. 
The EPS consists of several statements about how the character education 
program being evaluated implemented each of the 1 1 Principles of Effective Character 
Education: 
Principle 1. Character education programs must promote core ethical values, 
such as the six pillars, as the basis of good character. 
Principle 2. Character must be comprehensively defined to include thinking, 
feeling, and behavior. 
Principle 3. Effective character education requires an intentional, proactive, and 
comprehensive approach that promotes core values in all phases of school life. 
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Principle 4. The school itself must be a caring community if a character 
education program is to be maximally effective. This can be achieved by helping 
students form caring attachments to adults and each other. 
Principle 5. To develop character, students need opportunities for moral action. 
They need many and varied opportunities to apply the core values of character. 
Principle 6. Effective character education includes a meaningful and challenging 
academic curriculum that respects all learners and helps them succeed. 
Principle 7. Character education should strive to develop students’ intrinsic 
motivation. A strong inner commitment to doing what is right is created as students 
develop good character. 
Principle 8. The entire school staff'must become a learning and moral 
community in which all share responsibility for character education and attempt to adhere 
to the same core values that guide the education of students. 
Principle 9. Character education requires moral leadership from both staff and 
students. 
Principle 10. The school must recruit parents and community members as full 
partners in the character-building effort. 
Principle 11. Evaluation of character education should assess the character of the 
school, the school staff s functioning as character educators, and the extent to which 
students manifest good character (Lickona, Schaps, & Lewis, 1997). 
Respondents were required to provide ratings of the extent to which they believe 
each principle and its sub-components were implemented using a 5-point Likert scale. A 
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low score indicates low implementation, while a score of 5 indicates high 
implementation. The instrument yields three scores: (a) a score for each principle (the 
average of the sub-component scores for that principle, (b) an overall score (the average 
score computed across all 11 principle scores), and (c) a score for each sub-component of 
each principle. Following data collection, Cronbach’s coefficient alphas ranging from 
.79 to .95 were obtained for each of the 11 principles (Table 2). There is no reported 
validity for this instalment (Lickona, 2004). 
Procedures 
The initial steps in conducting this study were to obtain authorization to conduct 
research in the participating school district. A letter was sent to the school district 
superintendent requesting permission to conduct research in the district (Appendix B). 
Following authorization to conduct the research, a letter was sent to each principal 
establishing a meeting date for administering the survey (Appendix C and D) 
During a monthly faculty meeting, teachers were asked to complete the 
questionnaire. Included with the questionnaire was a cover letter that explained the 
purpose of the study, assured anonymity, and encouraged participation. Teachers and 
other personnel not in attendance at the faculty meeting were sent the questionnaire 
packet via the inter-school mail. These individuals were given two weeks to respond via 
inter-school mail. Follow-up telephone calls were made at the end of two weeks. 
Analysis of Research Questions 
The analysis of the data was designed to answer the research questions: 
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1. What are educators and support staff perceptions of the degree of 
implementation ofLickona, Schaps, and Lewis’ (1997) Eleven Principles of 
Effective Character Education? 
Descriptive analyses were used to analyze, interpret, organize, and summarize the 
data. Measures of central tendency for the scores (for each principle, a score for each 
sub-component of each principle, and the overall score) were computed and reported for 
the total sample, for the educators and support staff groups and for male and female 
participants. 
2. Is there a difference in the perceptions of the degree of implementation of 
Lickona, Schaps, and Lewis’ (1997) Eleven Principles of Effective Character 
Education between educators and the support staff? 
3. What effect does gender have on the perceptions of the degree of 
implementation ofLickona, Schaps and Lewis’ (1997) Eleven Principles of 
Effective Character Education? 
Analyses of variance using the 1 test were used to determine if statistically 
significant differences in perception exist between the educators and support staff and 
between males and females. 
The Statistical Package for the Social Sciences (SPSS Version 11.1 for Windows) 
was used to analyze data for this study. The .05 level of statistical significance was used 
as the decision rule for this study. 
CHAPTER IV 
RESULTS 
The purpose of the study was to evaluate the perceptions of the implementation of 
a character education program at two urban elementary schools in Georgia To 
accomplish this, educators (i.e., principals, assistant principals, teachers, and librarians) 
and support staff (i .e., paraprofessionals, office assistants, food service workers, 
custodians, media clerks, and the president of the school’s parent-teacher association) of 
the participating schools were surveyed using the Eleven Principles Survey (EPS) of 
Effective Character Education. 
The study was designed to answer the following research questions: 
1. What are educators and support staff perceptions of the degree of 
implementation ofLickona, Schaps, and Lewis’ (1997) Eleven Principles of 
Effective Character Education? 
2. Is there a difference in the perceptions of the degree of implementation of 
Lickona, Schaps, and Lewis’ ( 1997) Eleven Principles of Effective Character 
Education between educators and the support staff9 
3. What effect does gender have on the perceptions of the degree of 
implementation ofLickona, Schaps, and Lewis’ (1997) Eleven Principles of 
Effective Character Education? 
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Analysis of the Results 
Responses were received from 65 educators and support staff at the two 
elementary schools. Six of the questionnaires could not be included in the analysis 
because the respondents did not indicate their gender or position. These questionnaires 
were deleted and 59 complete questionnaires were used in the analysis of the research 
questions. 
Description of the Sample 
Eleven respondents were members of the support staff and 48 respondents were 
educators. Table 1 shows the breakdown of gender in these two groups of respondents. 
Table 1 





Educators 8 16.7 40 83.3 
Support Staff 3 27.3 8 72.7 
Total 11 18.6 48 814 
Reliability of Scales 
Lickona, Schaps, and Lewis’ (1997) Eleven Principles of Effective Character 
Education was used to survey the educators and support staff Cronbach’s alpha 
coefficient was used to determine the reliability estimates for the objectives of each 
principle. Table 2 presents these reliabilities. 
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Analysis of Research Question I 
What are educator and support staff perceptions of the degree of implementation 
ofLickona, Schaps, and Lewis’ (1997) Eleven Principles of Effective Character 
Education? 
Most respondents rated the degree to which the objectives were implemented as being 4 
or 5 on a scale of 1 (low implementation) to 5 (high implementation). Table 3 presents 
Table 2 
Reliability Estimates for the Eleven Principles of Effective Character Education 
Principle number of items Cronbach’s alpha 
1 3 .79 
2 3 .93 
3 4 .89 
4 3 .91 
5 2 .92 
6 2 .94 
7 3 .91 
8 5 .91 
9 3 .85 
10 7 .95 
1 1 7 .95 
the mean ratings for each objective and an overall rating for each principle. The mean 
ratings of the principles ranged from a high of 4.34 for Principle 1 to a low of 3.68 for 
Principle 11. A descriptive analysis of the responses to the objectives in each of the 11 
principles is contained in Tables 4-14. 
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Table 3 
Mean Ratings for Principles and their Objectives 
Principle M SD 
1 Character education promotes and teaches qualities of good character. 4.34 .78 
objective 1 4.02 1.05 
objective 2 4.51 .82 
objective 3 4.46 .93 
2 Character is defined comprehensively to include thinking, feeling, and behavior. 4.23 .91 
objective 1 4.31 .93 
objective 2 4.32 .92 
objective 3 4.07 1.06 
3 Character education is intentional, proactive, and comprehensive. 4.07 .87 
objective 1 4.34 .82 
objective 2 4.02 1.05 
objective 3 3.98 1.15 
objective 4 4.06 1.02 
4 The school is a caring community. 3.90 1.04 
objective 1 4.03 .97 
objective 2 3.88 1.07 
objective 3 3.81 1.33 
5 Students have frequent opportunities for moral action. 3.96 1.00 
objective 1 4.05 1.03 
objective 2 3.89 1.05 
6 Character education includes an academic curriculum that builds good character. 4.09 99 
objective 1 4.09 1.01 
objective 2 4.10 1.04 
7 Character education strives to develop tire intrinsic motivation central to good character. 3.97 1.00 
objective 1 3.92 1.12 
objective 2 3.86 1.18 
objective 3 4.17 .99 
8 The entire school staff shares responsibility for character education and lives bv the 
school’s character expectations. 3.98 .92 
objective 1 4.09 1.13 
objective 2 3.93 1.08 
objective 3 4.16 1.01 
objective 4 4.03 1.03 
objective 5 3.68 1.18 
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Table 3 (continued) 
Principle M SD 
9 Character education involves moral leadership by staff and students. 4.21 .90 
objective 1 4.50 .86 
objective 2 4.11 1.09 
objective 3 4.00 1.17 
10 The school reemits parents and the community as full partners in character education. 3.91 .95 
objective 1 4.02 1.12 
objective 2 3.70 1.17 
objective 3 3.67 1.27 
objective 4 4.04 1.00 
objective 5 4.00 1.00 
objective 6 3.87 1.03 
objective 7 4.00 1.04 
11 Character education assesses the character of the school, the school staff s functioning 
as character educators, and the character development of students. 3.68 1.04 
objective 1 3.73 1.17 
objective 2 3.69 1.13 
objective 3 3.65 1.22 
objective 4 3.88 1.12 
objective 5 3.73 1.17 
objective 6 3.70 1.23 
objective 7 3.56 1.40 
Table 4 
Responses to the Objectives of Principle 1 
Principle l—Character education promotes and teaches qualities of good character or virtues, such as prudence (good judgment), 
respect, responsibility, honesty, fairness, courtesy, kindness, courage, diligence, perseverance, and self-control. 
Level of Implementation 
Low high 
Implementation implementation 
1 2 3 4 5 DK/missing 
Objective n % n % n % n % n % n % 
Our school staff and parent communities have agreed 
on the character traits we wish to promote in our 
character education program. 1 1.7 4 6.8 12 20.3 15 25.4 24 40.7 3 5.1 
We have defined these character traits. 1 1.74 0 0.0 6 10.2 13 22.0 39 66.1 0 0.0 
We have made these character traits and their 
behavioral definitions widely known throughout 
the school and parent communities. 2 3.4 0 0.0 6 10.2 12 20.3 39 66.1 0 0.0 
Table 5 
Responses to the Objectives of Principle 2 
Principle 2—Character is defined comprehensively to include thinking, feeling, and behavior. 
Level of Implementation 
Low 
Implementation 




Objective n % n % n % n % n % n % 
We have taken deliberate steps to help students 
acquire a developmentally appropriate understanding 
of what the character traits mean in every day behavior 
and to grasp the reasons why some behaviors are right 
and others are wrong. 1 1.7 3 5.1 4 6.8 20 33.9 31 52.5 0 0.0 
We take deliberate steps to help students admire the 
character traits, desire to possess them, and become 
committed to them. 1 1.7 2 3.4 6 10.2 18 20.5 32 54.2 0 0.0 
We take deliberate steps to help students practice the 




Responses to the Objectives of Principle 3 
Principle 3—Character education is intentional, proactive, and comprehensive. 
Level of Implementation 
Low high 
Implementation implementation 
1 2 3 4 5 DK/missing 
Objective n % n % n % n % n % n % 
Our program is intentional and proactive; it provides 
regular, planned, and explicit opportunities for 
students to learn the qualities of good character. 1 1.7 1 1.7 4 6.8 24 40.7 29 49.2 0 0.0 
Our program is comprehensive across tire curriculum; 
the character traits are regularly integrated into 
instruction is all subjects and all grade levels. 1 1.7 6 10.2 5 8.5 22 37.3 21 35.6 4 6.8 
Our character program is infused throughout the school day. 
The character traits are upheld by adults, and taken seriously 
by students, throughout the school environment: in classrooms, 
corridors, cafeterias, assemblies, and extracurricular activities, 
and on playgrounds, athletic fields, and school buses. 3 5.1 4 6.8 8 13.6 19 32.2 24 40.7 1 1.7 
Our chug, alcohol, and sex education programs are 
character-based, consistent with the school’s highest 
character expectations of respect, responsibility, and 
self-control and actively guiding students toward 
abstinence from drugs, alcohol, and sexual activity. 1 1.7 4 6.8 8 13.6 19 32.2 22 37.3 5 8.5 
Table 7 
Responses to the Objectives of Principle 4 
Principle 4—The school is a caring community. 
Level of Implementation 
Low 
Implementation 




Objective n % n % n % 
n % n % n % 
Our school makes it a high priority to foster caring 
attachments between adults and students. The school 
schedule, for example, is designed to minimize 
disniption and stress and to maximize staff time for 
developing supportive relationships with their students. 1 1.7 3 5.1 11 18.6 
21 35.6 22 37.3 1 1.7 
Our school makes it a high priority to help students 
form caring attachments to each other, including caring 
attachments between older and younger students. 2 3.4 3 5.1 15 25.4 
17 28.8 20 33.9 1 1.7 
Our school does not tolerate peer cruelty (persecution, 
exclusion and the like) and takes steps to prevent peer 
cruelty and deal with it effectively when it occurs. 2 3.4 3 5.1 15 25.4 
17 28.8 20 33.9 2 3.4 
O 
Table 8 
Responses to the Objectives of Principle 5 
Principle 5—Students have frequent opportunities for moral action. 
Level of Implementation 
Low 
Implementation 




Objective n % n % n % n % n % n % 
Program provides students with repeated and varied 
opportunities for male action such as cooperative 
learning, conflict resolution, class problem-solving 
meetings, classroom helper jobs, peer tutoring, school 
and community service, and taking personal 
responsibility for improving one’s behavior or learning. 1 1.7 4 6.8 10 16.9 18 30.5 24 40.7 2 3.4 
Our program helps students consciously take responsibility 
for developing their own character—for example, by 
encouraging students to set daily goals to practice the 
character traits and to assess and record their success in 
achieving their goals. 1 1.7 6 10.2 10 16.9 21 35.6 19 32.2 2 3.4 
Table 9 
Responses to the Objectives of Principle 6 
Principle 6—Character education includes an academic curriculum that builds good character. 
Level of Implementation 
Low 
Implementation 




Objective n % n % n % n % n % n % 
Our academic curriculum is designed to challenge all 
students to do their personal best and to develop the 
qualities of character—such as self-discipline, diligence, 
perseverance, and a concern for excellence—that support 
personal responsibility and a strong work ethic. 1 1.7 4 6.8 8 13.6 20 33.9 24 40.7 2 3.4 
Our school respects the way students learn by providing 
active learning experiences such as problem-solving, 
cooperative learning, and projects that build on students' 




Responses to the Objectives of Principle 7 
Principle 7—Character education strives to develop the intrinsic motivation central to good character. 
Level of Implementation 
Low high 
Implementation implementation 
1 2 3 4 5 DK/missing 
Objective n % n % n % n % n % n % 
Our program’s approach to classroom and school discipline is centered 
on developing students' intrinsic commitment to doing what’s right— 
following legitimate rules because doing so respects the rights and 
needs of self and others. Logical consequences for wrongdoing are 
administered in such a way as to strengthen a student’s inner character 
resources; moral reasoning, self-control, and strategies for responsible 
behavior in the future. Students are also taught to take initiative to 
make active restitution when they do something wrong. 3 5.1 3 5.1 12 20.3 19 32.2 22 37.3 0 0.0 
When we deal with discipline problems, we make explicit reference to 
the character qualities we are trying to teach—with the goal of helping 
students use standards such as courtesy, kindness, honest, fairness. 
and self-control to evaluate and improve their conduct. 3 5.1 6 10.2 7 11.9 20 33.9 20 33.9 3 5.1 
In our classrooms and schools, we recognize and celebrate good character 
in ways that support rather than undermine intrinsic motivation (by 
keeping the focus on doing good things because it helps others and 
oneself); recognition for good character is accessible to all who 
are deserving and not limited to just a few. 1 1.7 3 5.1 9 15.3 17 28.8 28 47.5 1 1.7 
Table 11 
Responses to the Objectives of Principle 8 
Principle 8—The entire school staff shares responsibility for character education and lives by the school’s character expectation. 
Level of Implementation 
Low high 
Implementation implementation 
12 3 4 5 DK/missing 
Objective n % n % n % n % n % n % 
All professional school staff (including administrators, counselors, 
librarians, and teaching faculty) have been included in planning, 
receiving staff development for, and carrying out the 
school-wide character education effort. 3 5.1 4 6.8 4 6.8 21 35.6 26 44.1 1 1.7 
All non-professional staff (including secretaries, cafeteria 
workers, bus drivers, playground aides, etc.) have been included 
in planning, receiving staff development for, and carrying out 
the school-wide character education effort. 2 3.4 5 8.5 6 10.2 23 39.0 18 30.5 5 8.5 
The character traits espoused by our school are modeling by 
staff in their interactions with students. 1 1.7 4 6.8 7 11.9 18 30.5 27 45.8 2 3.4 
The character traits espoused by our school are practiced by staff 
in their interactions with each other; there is a moral community 
among adults that is governed by norms of mutual respect, fairness, 
and collaborative decision-making. 2 3.4 3 5.1 8 13.6 23 39.0 22 37.3 1 1.7 
Regular and adequate time is made available for staff planning and 
reflection: to design the character education program, share success 
stories, assess progress, and address moral concerns, especially gaps 
between the school's professed expectations 




Responses to the Objectives of Principle 9 








Objective n % n % n % n % n % n % 
Our program has a leader (the principal, another administrator, 
a lead teacher) who champions our character education 
ff rt. 1 1.7 1 1.7 5 8.5 12 20.3 39 66.1 1 1.7 
There is a leadership group (a committee, a task force) that 
guides the ongoing planning and implementation of our 
character education program and encourages the 
involvement of the whole school. 2 3.4 3 5.1 7 11.9 16 27.1 25 42.4 6 10.2 
Students are involved in leadership roles (e.g.. through student 
government, special councils, and peer mediation) in ways that 
develop their responsibility and help the school’s character 
expectations become part of the peer culture. 3 5.1 3 5.1 11 18.6 14 23.7 26 44.1 2 3.4 
Table 13 
Responses to the Objectives of Principle 10 
Principle JO—The school recruits parents and the community as full partners in character education. 
Level of Implementation 
Low 
Implementation 




Objective n % n % n % n % n % n % 
Our program explicitly affirms that parents are the first and 
most important moral educators of their children. Parents' 
questions and concerns about any part of our character 
program are taken seriously; every effort is made to respect 
parents' rights as their child's primary moral educator. 3 5.1 3 5.1 6 10.2 20 33.9 22 37.3 5 8.5 
Our program asks parents to identify the character 
qualities that should be fostered by the school. 3 5.1 4 6.8 13 22.0 15 25.4 15 25.4 9 15.3 
Parents are included in our schools character education 
leadership gr up. 4 6.8 4 6.8 10 16.9 13 22.0 15 25.4 13 22.0 
All parents are informed about the goals and teaching 
methods of our character education program. 2 3.4 2 3.4 7 11.9 23 39.0 19 32.2 6 10.2 
Our school sends home communications (such as letters from 
the principal) and suggestions (such as dinner discussion 
topics and bedtime reading) that help parents reinforce tire 
same character qualities the school is trying to teach. Our 
school also offers workshops, parenting tips, tapes, and other 
resources that help parents develop their general parenting skills 
and strength their relationship with their child. 2 3.4 3 5.1 7 11.9 26 44.1 19 32.2 2 3.4 
Table 13 (continued) 








Objective n % n % n % n % n % n % 
Our school has involved representatives of the wider 
Community (e.g., businesses, religious institutions, 
youth organizations, government, and die media) in 
helping to plan our character education effort. 2 3.4 2 3.4 13 22.0 19 32.2 16 27.1 7 11.9 
Our school involves the wider community as partners 
in character education, including community-based 
efforts to promote die qualities of good character. 2 3.4 2 3.4 9 15.3 19 32.2 19 32.2 8 13.6 
Table 14 
Responses to the Objectives of Principle 11 
Principle 11—Character education assesses the character of the school the school staff’s functioning as character educators, and the 
character development of students. 
Level of Implementation 
Low 
Implementation 




Objective n % n % n % n % n % n % 
Our program assesses the character of our school as a moral 
community (e g., through school climate surveys using 
agree-disagree items such as. “Students in our school respect 
each other" and "Our school is like a family"). 4 6.8 4 6.8 11 18.6 21 35.6 16 27.1 3 5.1 
Our staff periodically engages in systematic formative 
assessment of our program, using surveys such as this to 
determine the degree to which we are implementing the 
intended components of our character education program. 
The results of these assessments are used to plan 
program improvements. 2 3.4 8 13.6 12 20.3 20 33.9 16 .27.1 1 1.7 
Our school asks staff to report periodically (through 
questionnaires, anecdotal records) their efforts to 
implement character education. 2 3.4 10 16.9 13 22.0 13 22.0 19 32.2 2 3.4 
We assess our students' progress in developing an 
understanding of the character traits—for example, by- 
asking them to define traits, recognize or produce examples 
of the traits in action, and explain how the character 
traits help them and offers. 2 3.4 4 6.8 15 25.4 14 23.7 22 37.3 2 3.4 
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Table 14 (continued) 
Principle 11—Character education assesses the character of the school, the school staff's functioning as character educators, and the 
character development of students. 
Level of Implementation 
Low 
Implementation 




Objective n % n % n % n % n % n % 
We assess our students’ progress in developing an 
emotional attachment and commitment to the 
qualities of good character—for example, by 
asking students to rate how important the 
character traits are to them in their lives. 3 5.1 4 6.8 15 25.4 14 23.7 20 33.9 3 5.1 
We assess our students' progress in behaving in 
ways that reflect the character traits—by collecting 
data on observable character-related behaviors, such as 
school attendance and discipline referrals, and by asking 
students to complete anonymous self-report 
questionnaires. 4 6.8 6 10.2 10 16.9 16 27.1 18 30.5 5 8.5 
We include assessment of student character as part of 
our report card. 8 13.6 5.1 12 20.3 13 22.0 18 30.5 5 8.5 
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Analysis of Research Question 2 
Is there a difference in the perceptions of the degree of implementation of 
Lickona, Schaps, and Lewis’ ( 1997) Eleven Principles of Effective Character 
Education between educators and the support staff? 
A series of t tests was conducted to determine if differences existed between the 
two groups. No significant differences were found at the p=.05 level of significance. 
The means, standard deviations, and results of the / tests conducted to analyze this 
research question (see Table 15). 
Analysis of Research Question 3 
What effect does gender have on the perceptions of the degree of implementation 
of Lickona, Schaps, and Lewis’ (1997) Eleven Principles of Effective Character 
Education? 
A series of t tests were conducted to determine if differences existed between 
males and females. No significant differences were found at the p=.05 level of 
significance. Table 16 contains the means, standard deviations, and results of the / tests 
conducted to analyze this research question. 
Summary 
Responses from 59 complete questionnaires were used in the analysis of the 
research questions. Most respondents rated the degree to which the objectives were 
implemented as being 4 or 5 on a scale of 1 (low implementation) to 5 (high 
implementation). The mean ratings of the principles ranged from a high of 4.34 for 
Principle 1 to a low of 3.68 for Principle 11. Low ratings were received on several items. 
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Table 15 
Means, Standard Deviations, and Results of t tests for Differences in Perceptions of 
Educators and Support Staff 
Total group Educators Support Staff 
(n=59) (n=48) (n=l 1) 












Character education promotes and teaches 
qualities of good character. 4.34 .78 4.35 .81 4.29 .67 .24 .81 
Character is defined comprehensively 
to include thinking, feeling, and behavior. 4.23 .91 4.26 .95 4.12 .69 .45 .66 
Character education is intentional, 
proactive, and comprehensive. 4.07 .87 4.10 .91 .3.98 .70 .41 .66 
The school is a caring community. 3.90 1.04 3.93 1.10 3.76 .79 .48 .63 
Students have frequent opportunities 
for moral action. 3.90 1.00 3.97 1.02 3.90 .91 .20 85 
Character education includes an academic 
curriculum that builds good character. 4.09 .99 4.11 1.03 3.95 .80 .47 .64 
Character education strives to develop 
the intrinsic motivation central to good 
character. 3.97 1.00 3.99 1.07 3.91 .69 .23 .82 
The entire school staff shares responsibility 
for character education and lives by the 
school 's character expectations. 3.98 .92 3.93 .98 4.19 .59 -.85 .40 
Character education involves moral 
leadership by staff and students. 4.21 .90 4.16 .93 4.45 .92 -1.00 .32 
The school recruits parents and the 
community as full partners in character 
education. 3.91 .95 3.93 .99 .3.84 .79 .27 .79 
Character education assesses the character 
of the school, the school staffs functioning 
as character educators, and the character 
development of students. 3.68 1.04 3.67 111 3.74 .69 -.27 .79 
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Table 16 
Means, Standard Deviations, and Results of t tests for Differences of Perceptions of 
Males and Females 
Total group Males Females 
(n=59) (n=ll) (n=48) 
Principle M SD M SD M SD 1 P 
1 Character education promotes and teaches 
qualities of good character. 4.34 .78 3.80 1.16 4.46 .63 -1.83 .09 
2 Character is defined comprehensively 
to include thinking, feeling, and behavior. 4.23 .91 3.82 1.09 4.33 .84 -1.71 .09 
3 Character education is intentional, 
proactive, and comprehensive. 4.07 .87 3.86 1.09 4.13 .82 -.92 .36 
4 The school is a caring community. 3.90 1.04 3.71 1.15 3.94 1.03 -.64 .52 
5 Students have frequent opportunities 
for moral action. 3.96 1.00 3.86 1.19 3.98 .96 -.34 .73 
6 Character education includes an academic 
curriculum that builds good character. 4.09 .99 3.91 1.28 4.13 .92 -.66 .52 
7 Character education strives to develop 
the intrinsic motivation central to good 
character. 3.97 1.00 4.00 .82 3.97 1.05 10 .92 
8 The entire school staff shares responsibility 
for character education and lives by the 
school’s character expectations. 3.98 .92 3.78 1.07 4.02 .89 -.78 .44 
9 Character education involves moral 
leadership by staff and students. 4.21 .90 4.00 1.25 4.26 .80 -.87 .39 
10 The school recruits parents and the 
community as full partners in character 
education. 3.91 .95 3.82 .76 3.93 1.00 -.36 .72 
11 Character education assesses the character 
of the school, the school staffs functioning 
as character educators, and the character 
development of students. 3.68 1.04 3.52 1.03 3.72 1.05 -.57 .57 
including regular and adequate staff planning, including parents in determining character 
qualities and being part of the leadership of the program, and assessment of the program. 
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However, no significant differences in the degree of implementation of the 1 1 Principles 
were found between educators and support staff or between males and females. 
CHAPTER V 
DISCUSSION 
The Georgia Department of Education (1997) mandated character education 
programs to be implemented into the public school systems in Georgia in order to assist 
students in developing core character traits (e.g., self-respect, fairness, and tolerance). 
However, to date, no formal studies have been conducted investigating any aspect of the 
character education programs in Georgia after their implementation. In addition, only a 
limited number of studies have investigated aspects of character education programs in 
other states. There have also been no studies that have directly assessed perceptions of 
the implementation of a character education program. Consequently, the purpose of the 
current research was to examine educator and support staff perceptions of the 
implementation of a character education program at two urban elementary schools in 
Georgia. 
Research Question 1 
This study was designed to answer three research questions using the Eleven 
Principles Survey (EPS) of Effective Character Education. The first research question 
examined educator and support staff perceptions of the implementation of character 
education in their schools. Significant differences in perceptions of the implementation 
of the 11 principles were not found. Although mean scores varied, it should be noted that 
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mean perception scores of character education implementation ranged between the 
average to above average range. 
Research Question 2 
The second research question examined in this study addressed whether 
differences existed between educator and support staff perceptions of implementation of 
the character education programs in their perspective schools. No significant differences 
between educators and support staff perceptions were noted. 
The lack of significance for this question may be due primarily to the fact that 
everyone is made aware of the character education program in the same manner. A 
formal training in the implementation of the character education program is provided for 
educators, support staff, parents, and community members. The character education 
programs in the public schools sampled are generally presented to and implemented the 
same way by all individuals involved with the program. Thus, individuals may not have 
even considered other methods or areas where implementation could have been altered. 
Another possible lack of significance for this question is that there is a difference 
in the number of participant’s sampled. In order to ensure the best possible statistical 
outcome, the number of participants classified as educators and support staff should have 
been more equal. Although, all educators and support staff did not complete surveys, 
there still would have been more educators than support staff, which is the trend at many 
elementary schools. Thus, comparing these two groups when one sample will likely 
always have fewer numbers may be difficult. 
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Research Question 3 
The final question examined in this research focused on gender differences on the 
perceptions of educators and support staff on the degree of implementation of character 
education programs. No significant gender differences were found. It was difficult to 
determine the difference between the two groups because the data was skewed. Equal 
numbers of men and women should be examined in order to determine if different results 
might emerge. However, because of the criteria of the study, only two schools with a 
small number of males could be used. Thus, although the sample size may be 
representative of the population of males now working in elementary schools, more male 
participants might have resulted in more meaningful differences for this research 
question. 
Implications for Program Changes 
Although adequate, three lowest (3.68 - 3.98) mean perception ratings were 
obtained on key principles—Principle 8 (entire staff all share responsibility for character 
education). Principle 10 (parents and community members are recruited as partners in the 
character-building effort), and Principle 11 (evaluation of character education is 
conducted). Thus, several implications can be drawn from the findings that could 
possibly improve perception ratings for these Principles. These implications include 
increasing parent and community involvement in the character education program, 
providing more training for all involved in the implementation of the program, and 
providing research results to school systems in order to share information and encourage 
continued research on character education programs. 
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Educators and support staff should strive to increase parent and community 
involvement with the program. Although parents and some community members were 
involved in the initial development of and are given knowledge about the character traits 
used in the character education program, they may have little involvement once character 
education programs are implemented. Even when encouraged to discuss the character 
words with the children, it was noted through anecdotal data that many parents and 
community members were not as involved as when the initial program was written. 
Increasing parental and community involvement can be done by encouraging 
them to attend workshops, conferences, and obtaining more information through books, 
articles, and videotapes. Parents and community members can also become involved 
with the character education by being asked to spend more time volunteering to read 
stories in the classroom and develop activities for the children regarding character 
education programs. A more creative means to increase parent involvement might focus 
on providing their children with extra credit or reduced homework assignments if they 
participate in the character education program. Parents and community members may 
also be given monetary compensation, gift certificates, or coupons as incentives for 
increased participation. Consequently, educators and support staff should begin to figure 
out additional ways to address how parents and the community can play a greater role in 
the continual implementation of character education programs. 
Another implication involves more systematic training for all school personnel in 
the implementation of character education programs. Although all school personnel are 
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expected to know and model the character traits espoused by their character education 
program, more systematic training is needed. 
Examples of more systematic training include summer workshops, one day 
conferences, and staff development seminars. During the summer, educators and support 
staff generally have a significant amount of time. Many attend workshops (i.e., doing a 
ropes course) or training during that time. School officials can plan workshops in which 
school personnel and others can practice character traits, present their character education 
programs, discuss advantages and disadvantages of character education, and share 
research findings pertaining to character education programs. 
In addition to workshops, one day conferences presenting similar information as 
in the workshops can be presented. The conference format may be more likely to attract 
educators as well as support staff, parents, and community members because the 
information is presented in a briefer time period compared to a summer workshop. 
Finally, more training on character education can be obtained through staff 
development. Annually educators and support staff are required to complete a certain 
(e.g., 20 hours in Georgia) number of staff development hours. Since character education 
should be incorporated in all Georgia schools, it would be appropriate to have at least one 
staff development course on character education. Also, since staff development is a 
mandatory activity, the training would be given to the majority of school personnel. 
Thus, the school administration should work to develop and implement a systematic 
training approach so that all school personnel will be able to effectively implement all 
aspects of character education programs. 
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A final implication of this study suggests that findings of this research be made 
available to the school system where this research was conducted in order to provide 
much needed information about character education programs. To date, no formal 
research has been conducted on the effectiveness of character education programs, 
especially since they were mandated in Georgia in 1997. As with many programs in the 
school system, once implemented, very if any follow up to their effectiveness is done. 
The results of this research can be shared with the school board, the superintendent, local 
school officials, and the community via conferences, meetings, newsletters, and local 
newspapers. By sharing this information, it is hoped that more research and close 
observation would be conducted in order to improve character education programs 
throughout the state of Georgia. 
Limitations 
Although this research examined an aspect of character education programs that 
has not been widely researched, there are several limitations of this study. First, only one 
character education program was examined. Even though two different schools were 
used, the same character education program developed by West Point Elementary School 
was assessed. However, other character education programs have been utilized in 
schools. If different character education programs were examined in conjunction with 
this program and other supporting data such as discipline reports or pre and post tests, the 
program, for example, with the biggest percent reduction in behavior problems or the 
largest increase in the display of character traits can be examined. 
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Another important limitation of this research is that the Eleven Principles Survey 
(EPS) of Effective Character Education was the only dependent measure used in this 
research. Although each principle was found to be fairly reliable (i.e., Cronbach’s 
coefficient alpha .79 to .95), the instrument has only face validity to date. Thus, 
additional instruments should be used with the EPS of Effective Character Education in 
order to establish other forms of validity (e g., construct-related, content-related, 
criterion-related validity) for this instrument. 
A third limitation of this research is that the data collected was self-report, 
descriptive, and perceptual in nature. Research has shown that self-report data may not 
be as reliable as other forms of data collection methods (Ary, Jacobs, & Razavieh, 1990). 
As previously mentioned, descriptive research lacks the stringent control of extraneous 
factors associated with experimental research. Thus, casual statements cannot be 
formulated based on descriptive data. Although this research primarily focused on 
perceptions, additional research should utilize experimental methods in order for casual 
statements to be formulated. 
For example, subsequent studies could compare additional variables (e g., 
discipline records, attendance, interactions with other students, knowledge of character 
programs, and standardized test scores) of students randomly assigned to a character 
education program with students in another character education program. Using pre¬ 
post-designs would allow administrators to examine improvements and areas of 
deficiency in character programs. In addition, researchers could also assess the 
Emotional Intelligence of educators, support staff, and students prior to participating in a 
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character education program and after participation using measures such as Mayer- 
Salovey-Caruso Emotional Intelligence Test or the Multifactor Emotional Intelligence 
Scale (Mayer, Caruso, & Salovey, 1999). Thus, subsequent research should use other 
forms of data collection in examining character education programs. 
One final limitation that could have influenced the outcome of this research was 
the sample size of each group. The original target population of this study consisted of 
78 educators and 22 support staff persons. Despite several attempts to reach all potential 
participants, the final sample used in the research was comprised of 48 educators and 11 
support staff. Of the total number of participants, only 11 were male. The sample size 
might also have been more meaningful if perceptions of parents, community members, 
and even students were assessed. This would strengthen further studies to obtain 
triangulation of data by surveying students and parents in addition to school personnel. 
Recommendations for Future Research 
Due to the limited research, several areas of future research on character 
education have been identified. Results of this study support the notion that researchers 
should continue to examine perceptions of character education programs. This can be 
accomplished by addressing the roles of all involved in the programs, utilizing reliable 
and valid measures and data collection procedures, examining character education at all 
grade levels, and encouraging continual evaluation and assessment of character education 
programs. 
First, future research should address how parents and the community can play a 
greater role in the continual implementation of character education programs. Although 
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no significant differences were found in this research, lower perception scores were 
obtained in relation to parent and community implementation of character education 
programs. Future research should focus on increasing parent and community 
involvement through conferences, providing information via meetings and the media, and 
through having a committee actively recruit parents and community members by 
explaining their essential role in the success of character education programs. 
The evaluation of character education programs can include other methods such 
as direct observation of educators, support staff, parents, community members and 
teachers implementing the character education programs. Another data collection 
method includes formal standardized interviews with all individuals involved in character 
education programs. More definitive data such as test scores, discipline records, outcome 
data, and grade point averages may also be obtained and compared between students 
before and after participating in character education programs. Thus, subsequent 
research should examine other forms of data collection as a means to further investigate 
various aspects of character education programs. 
Future studies should examine the implementation of character education 
programs in the elementary, middle, and high schools. Although this research only 
examined a character education program in elementary schools, similar programs are also 
currently being conducted in the middle and high schools in Georgia. Anecdotal data 
suggests that less emphasis is placed on character education in higher grade levels. 
However, it would appear that more emphasis should be placed on character education in 
higher grade levels especially since as individuals get older, they may be involved in 
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more situations in which character judgments have to be made (Mayer, Caruso, & 
Salovey, 1993). Thus, subsequent research should be done in order to determine if 
differences in perceptions of character education programs exist in higher-grade levels 
because it is predicted that character education is perceived as less important at higher 
grade levels. In addition, longitudinal studies can be conducted with students 
participating in character education programs from elementary through high school 
compared to those students that did not participate in character education programs. 
Another area of future research should examine the student perceptions of 
character education programs. Although research has addressed adult perceptions about 
character education programs, no known research exists on student perceptions of these 
programs. Learning more about student perceptions may also be beneficial in the 
development and implementation of character education programs in public school 
systems. 
Finally, future research should focus on continual assessment of character 
education programs Although the character education programs researched in this study 
have been implemented for three years, no evaluation of its effectiveness has been 
conducted In addition, it would be of interest to compare character education programs 
implemented in Georgia with other national programs. Continued research needs to be 
more comprehensive focusing on school personnel, parents, and students and needs to 
look at additional data such as standardized test scores and discipline reports in order to 
determine the effectiveness of any character education program. 
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Conclusion 
Character education programs appear useful for teaching character traits to 
children. Although little research has been conducted on character education programs, 
the current research findings suggest that educators and support staff have generally good 
perceptions of the implementations of this program in public school systems. Research 
of this nature has particular relevance to the school systems. Due to school systems 
increasing involvement in the character development of children, it is important that 
school educators and support staff be cognizant of as many variables as possible that may 
influence the character development of children. Consequently, more comprehensive and 
empirical research on character education needs to be conducted in order to determine the 




ELEVEN PRINCIPLES SURVEY (EPS) OF EFFECTIVE 
CHARACTER EDUCATION 
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Eleven Principles Survey (EPS) of Character Education Effectiveness 
The EPS is a formative assessment instrument designed by the Center for the 4^ and 5th Rs (SUNY Cortland, P 
O. Box 2000, Cortland, NY 13045: 607/753-2455) and is based on the document “Eleven Principles of 
Effective Character Education” by the National Character Education Partnership (800/988-8081). 
Based on your own observations, rate the degree to which you think the following 
character education principles are implemented in your school. Please give your honest 
opinion since candid responses provide the most valid data. Use the scale below 1 (low 
implementation) to 5 (high implementation). If you don’t have enough knowledge of a 
particular item to give a rating, circle DK (Don’t Know). 
1 CHARACTER EDUCATION PROMOTES AND TEACHES QUALITIES OF GOOD 
CHARACTER, OR VIRTUES, SUCH AS PRUDENCE (GOOD JUDGMENT), RESPECT, 
RESPONSIBILITY, HONESTY, FAIRNESS, COURTESY, KINDNESS, COURAGE, 
DILIGENCE, PERSEVERANCE, AND SELF-CONTROL. 
Low implementation High implementation 
1.1 Our school staff and parent community have agreed 
on the character traits we wish to promote in our 
character education program. 1 2 3 4 5 DK 
1.2 We have defined these character traits 1 2 3 4 5 DK 
1.3 We have made these character traits and their 
behavioral definitions widely known throughout the 
school and parent community. 1 2 3 4 5 DK 
2. CHARACTER IS DEFINED COMPREHENSIVELY TO INCLUDE THINKING, 
AND BEHAVIOR. 
FEELING, 
2.1 We have taken deliberate steps to help students 
acquire a developmentally appropriate understanding 
of what the character traits mean in everyday behavior 
and to grasp the reasons why some behaviors 
are right and others wrong. 1 2 3 4 5 DK 
2.2 We take deliberate steps to help students admire 
the character traits, desire to possess them, and become 
committed to them. 1 2 3 4 5 DK 
2.3 We take deliberate steps to help students practice the 
character trails so that they become habits. 1 2 3 4 5 DK 
3. CHARACTER EDUCATION IS INTENTIONAL, PROACTIVE, AND COMPREHENSIVE 
3.1 Our program is intentional and proactive; it 
provides regular, planned, and explicit 
opportunities for students to learn 
the qualities of good character. 12 3 4 5 DK 
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Low implementation High implementation 
3.2 Our program is comprehensive across the 
curriculum; the character traits are regularly 
integrated into instruction in all subjects and 
all grade levels. 2 3 4 5 DK 
3.3 Our character program is infused throughout 
the school day. The character traits are upheld by 
adults, and taken seriously by students, throughout 
the school environment: in classrooms, corridors, 
cafeterias, assemblies, and extracurricular 
activities, and on playgrounds, athletic fields, and 
school buses. 1 2 3 4 5 DK 
3.4 Our drug, alcohol, and sex education programs 
are character-based, consistent with the school's 
highest character expectations of respect, 
responsibility ,and self-control and actively guiding 
students toward abstinence from drugs, alcohol, 
and sexual activity. 1 2 3 4 5 DK 
4. THE SCHOOL IS A CARING COMMUNITY. 
4.1 Our school makes it a high priority to foster 
caring attachments between adults and students. 
The school schedule, for example, is designed to minimize 
disruption and stress and to maximize staff time for 
developing supportive relationships with 
their students. 1 2 3 4 5 DK 
4.2 Our school makes it a high priority to help students 
form caring attachments to each other, including 
caring attachments between older and younger students. 1 2 3 4 5 DK 
4.3 Our school does not tolerate peer cruelty 
(persecution, exclusion and the like) and takes steps 
to prevent peer cruelty and deal with it effectively 
when it occurs. 1 2 3 4 5 DK 
5. STUDENTS HAVE FREQUENT OPPORTUNITIES FOR MORAL ACTION. 
5.1 Program provides students with repeated and varied 
opportunities for moral action such as cooperative learning, 
conflict resolution, class problem-solving meetings, 
classroom helperjobs, peer tutoring, school and 
community service, and taking personal responsibility 
for improving one’s behavior or learning. 12 3 4 5 DK 
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Low implementation High implementation 
5.2 Our program helps students consciously take 
responsibility for developing their own character 
—for example, by encouraging students to set daily 
goals to practice the character traits and to assess and 
record their success in achieving their goals. 12 3 4 5 DK 
6 CHARACTER EDUCATION INCLUDES AN ACADEMIC CURRICULUM THAT BUILDS 
GOOD CHARACTER. 
6.1 Our academic curriculum is designed to challenge 
all students to do their personal best and to develop 
the qualities of character—such as self-discipline, 
diligence, perseverance, and a concern for excellence—that 
support personal responsibility and a strong work ethic. 12 3 4 5 DK 
6.2 Our school respects the way students learn by 
providing active learning experiences such as 
problem-solving, cooperative learning, and 
projects that build on students’interests. 12 3 4 5 DK 
7 CHARACTER EDUCATION STRIVES TO DEVELOP THE INTRINSIC MOTIVATION 
CENTRAL TO GOOD CHARACTER 
7.1 Our program’s approach to classroom and school 
discipline is centered on developing students ' intrinsic 
commitment to doing what’s right—following legitimate 
rules, for example, because doing so respects the right 
and needs of self and others. Logical consequences for 
wrongdoing are administered in such a way as to strengthen 
a student’s inner character resources: moral reasoning, 
self-control, and strategies for responsible beha\ior in 
the future. Students are also taught to take initiative to 
make active restitution when they do something wrong. 12 3 4 5 DK 
7.2 When we deal with discipline problems, we make 
explicit reference to the character qualities we are 
trying to teach—with the goal of helping students use 
standards such as courtesy, kindness, honesty, fairness, 
and self-control to evaluate and improve their conduct. 12 3 4 5 DK 
7.3 In our classrooms and schools, we recognize and 
celebrate good character in ways that support rather 
than undermine intrinsic motivation (by keeping the 
focus on doing good things because it helps others and 
oneself: recognition for good character is accessible 
to all who are deserving and not limited to just a few. 1 2 3 4 5 DK 
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Low implementation High implementation 
8 THE ENTIRE SCHOOL STAFF SHARES RESPONSIBILITY FOR CHARACTER 
EDUCATION AND LIVES BY THE SCHOOL’S CHARACTER EXPECTATIONS. 
8.1 All professional school staff (including administrators, 
counselors, librarians, and teaching faculty) have been 
included in planning, receiving staff development for, 
and carrying out the School-wide character 
education effort. 1 2 3 4 5 DK 
8.2 All non-professional staff (including secretaries, 
cafeteria workers, bus drivers, playground aides, etc.) 
have been included in planning, receiving staff 
development for, and carrying out the School-wide 
character education effort. 12 3 4 5 DK 
8.3 The character traits espoused by our school are 
modeled by staff in their interactions with students. 1 2 3 4 5 DK 
8.4 The character traits espoused by our school are 
practiced by staff in their interactions with each other; 
there is a moral community among adults—including relations 
between administration and faculty—that is governed by 
norms of mutual respect, fairness, and 
collaborative decision-making. 1 2 3 4 5 DK 
8.5 Regular and adequate time is made available for 
staff planning and refection: to design the character 
education program, share success stories, assess 
progress, and address moral concerns, especially 
gaps between the school s professed expectations 
and observed behavior in the school. 12 3 4 5 DK 
9 CHARACTER EDUCATION INVOLVES MORAL LEADERSHIP BY STAFF AND 
STUDENTS. 
9.1 Our program has a leader (the principal, another 
administrator, a lead teacher) who champions our 
character education effort. 12 3 4 5 DK 
9.2 There is a leadership group (a committee, a task force) 
that guides the ongoing planning and implementation of 
our character education program and encourages 
the involvement of the whole school. 1 2 3 4 5 DK 
9.3 Students are involved in leadership roles (e.g., 
through student government, special councils, and peer 
mediation) in ways that develop their responsibility 
and help the school’s character expectations become part 
of the peer culture. 1 2 3 4 5 DK 
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Low implementation High implementation 
10 THE SCHOOL RECRUITS PARENTS AND THE COMMUNITY AS FULL PARTNERS IN 
CHARACTER EDUCATION. 
10.1 Our program explicitly affirms that parents are the 
first and most important moral educators of their 
children. Parents ’ questions and concerns about any 
part of our character program are taken seriously; 
every effort is made to respect parents ’ rights as their 
child's primary moral educator. 12 3 4 5 DK 
10.20ur program asks parents to identify the 
character qualities that should be fostered by the school. 1 2 3 4 5 DK 
10.3Parents are included in our school’s character 
Education leadership group. 1 2 3 4 5 DK 
10.4AII parents are informed about the goals and teaching 
methods of our character education program. 12 3 4 5 DK 
10.5 Our school sends home communications (such as 
letters from the principal) and suggestions 
(such as dinner discussion topics and bedtime reading) 
that help parents reinforce the same character 
qualities the school is trying to teach. Our school 
also offers workshops, parenting tips, tapes, and other 
resources that help parents develop their general 
parenting skills and strengthen their relationship 
with their child. 12 3 4 5 DK 
10.6Our school has involved representatives of the 
wider community (e g., businesses, religious institutions, 
youth organizations, government, and the media) 
in helping to plan our character education effort. 1 2 3 4 5 DK 
10.7Our school involves the wider community as 
partners in character education, including 
community-based efforts to promote the qualities 
of good character. 1 2 3 4 5 DK 
1  CHARACTER EDUCATION ASSESSES THE CHARACTER OF THE SCHOOL, THE 
SCHOOL STAFF’S FUNCTIONING AS CHARACTER EDUCATORS, AND THE 
CHARACTER DEVELOPMENT OF STUDENTS. 
11.1 Our program assesses the character of our school as 
a moral community (e.g., through school climate surveys 
using agree-disagree items such as, “Students in our school 
respect each other” and “Our school is like a family”). 1 2 3 4 5 DK 
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Low implementation High implementation 
11.2 Our staffperiodically engages in systematic formative 
assessment of our program, using surveys such as this 
to determine the degree to which we are implementing the 
intended components of our character education program. 
Theresults of these assessments are used to plan 
program improvements. 1 2 3 4 5 DK 
11.30ur school asks staff to report periodically (through 
questionnaires, anecdotal records) their efforts to 
implement character education. 1 2 3 4 5 DK 
11.4 We assess our students ’ progress in de\’eloping an 
understanding of the character traits—for example, 
by asking them to define traits, recognize or produce 
examples of the traits in action, and explain how 
these traits help them and others. 1 2 3 4 5 DK 
11.5 We assess our students’ progress in developing 
an emotional attachment and commitment to the 
qualities of good character—for example, by asking 
students to rate how important the character traits 
are to them in their lives. 1 2 3 4 5 DK 
I l.6We assess our students’ progress in behaving 
in ways that reflect the character traits—for example, 
by collecting data on observable character-related 
behaviors, such as school attendance, acts of honesty, 
volunteering for school and community sen’ice, 
discipline referrals, fighting, vandalism, drug incidents, 
and student pregnancies, and by asking students to 
complete anonymous self-report questionnaires on 
character-related behaviors (e.g., “How many times 
during the past week have you helped someone who 
is not a friend or family member? ”, “How many times 
in the past month have you stood up for what was 
right—for example, by resisting peer pressure to do 
something wrong or by defending a schoolmate against 
unfair gossip? ” and “.How many times have you cheated 
on a test or major assignment in the past year?”). 1 2 3 4 5 DK 
11. 7 We include assessment of student character as 
part of our report card. 1 2 3 4 5 DK 
Demographics (for analysis and descriptive purposes) 
What is your gender? Male  Female 
What is your position in the school? 
  Faculty (teacher, librarian, principal, assistant principal) 
  Support staff (paraprofessionals, office assistants, food service workers, custodians, media 
clerks. PTA presidents) 
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Columbia Elementary School 
3230 Columbia Woods Drive 
Decatur. Georgia 30032 
Dr. Steve Pemberton 
DeKalb County School System 
Department of Research and Evaluation 
3770 North Decatur Road 
Building B. Room 247 
Decatur. Georgia 30032-1099 
Dear Dr. Pemberton: 
It is requested that permission is granted to conduct research in the DeKalb County School 
System. Specifically, authorization is requested to survey teachers, administrators, and support 
staffs of Columbia Elementary School and Meadowview Elementary School during a regular 
faculty/staff meeting. 
To facilitate this request, the following information is provided. I am a counselor at Columbia 
Elementary School and a graduate student in the counseling program at Clark-Atlanta University. 
I am currently collecting data for my doctoral dissertation project with the hope of eventually 
publishing my findings. 
The dissertation title is Faculty and Staff Perceptions of Character Education in Two Urban 
Elementary Schools. A copy of the instrument the Eleven Principles Survey (EPS) of Effective 
Character Education and the dissertation proposal are enclosed. 
I believe that the research I am conducting can provide positive benefits to the school counseling 
profession. The survey will take approximately 10-15 minutes to complete. To my knowledge, 
there are no risks of harm associated with subjects' participation. Their participation is voluntary 
The identity of participants will remain anonymous and individual responses to all questions will 
also remain completely confidential. 
Thanks for your consideration of this request. 
Sincerely, 
Jasmine Turner Jackson 
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Columbia Elementary’ School 
3230 Columbia Woods Drive 
Decatur. Georgia 30032 
Ms. Zandra Sherwood. Principal 
Meadowview Elementary- School 
1879 Wee Kirk Road 
Atlanta. Georgia 30316 
Dear Ms. Sherwood: 
It is requested that permission please be granted to administer a survey. Eleven Principles Survey 
(EPS) of Effective Character Education, to teachers, administrators, and support staff employed 
at Meadow view Elementary School during a regularly scheduled faculty/staff meeting. The 
survey will take only 10-15 minutes to complete. 
I am a doctoral candidate at Clark-Atlanta University. The title of my study is Faculty, 
Administrators, and Staff Perceptions of Character Education in Two Urban Elementary Schools. 
I am currently collecting data for my doctoral dissertation project with the hope of eventually 
publishing my findings. 
1 believe that the research 1 am conducting can provide positive benefits to the school counseling 
profession. To my knowledge, there are no risks of harm associated with participation in this 
study, and participation is voluntary. Participants' identities will remain anonymous and 
individual responses to all questions will also remain completely confidential. 
Thanks for your consideration of this request. 
Sincerely. 
Jasmine Turner Jackson 
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Columbia Elementary' School 
3230 Columbia Woods Drive 
Decatur, Georgia 30032 
Ms. Valerie D. Swinton, Principal 
Columbia Elementary- School 
3230 Columbia Woods Drive 
Decatur, Georgia 30032 
Dear Ms. Swinton: 
It is requested that permission please be granted to administer a survey. Eleven Principles Survey 
(EPS) of Effective Character Education, to teachers, administrators, and support staff employed 
at Columbia Elementary' School during a regularly scheduled faculty/staff meeting. The survey 
will take only 10-15 minutes to complete. 
I am a doctoral candidate at Clark-Atlanta University. The title of my study is Faculty, 
Administrators and Staff Perceptions of Character Education in Two Urban Elementary Schools. 
I am currently collecting data for my doctoral dissertation project with the hope of eventually 
publishing my findings. 
I believe that the research I am conducting can provide positive benefits to the school counseling 
profession. To my knowledge, there are no risks of harm associated with participation in this 
study, and participation is voluntary. Participants' identities will remain anonymous and 
individual responses to all questions will also remain completely confidential. 
Thanks for vour consideration of this request. 
Sincerely, 
Jasmine Turner Jackson 
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